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EXECUTIVE SUMMARY 

 
 
This project began as the Integrated Education for Sustainability (IES) project. As the title of this 
report suggests, the project has been renamed for its next phase as the Network of 
Community-Engaged and Experiential Learning and Research (CEELR). In this report, we will 
refer mainly to the IES project, given that the project received funding under that name. We 
will refer to the CEELR network in discussing future plans and prospects. 
 
Integrated Education for Sustainability (IES) is a partnership of McGill’s Office of the Vice-
Principal (Research and International Relations), Student Services, Social Equity and Diversity 
Education (SEDE) Office, Teaching and Learning Services, Office of Sustainability (including 
leaders of Vision 2020), and the student body.  
 
In December 2012, IES received support from McGill’s Sustainability Project Fund to hire a full-
time project manager, a part-time consultant, and an intern to support these partners in 
 

• exploring opportunities for coordinating and expanding applied research and 
experiential learning at McGill that benefits both the campus and the broader 
community, and  

• identifying potential structures for a university-wide hub where students, faculty, and 
staff could access these types of learning and research. 

 
 
Inspired by and building on the momentum of several recent strategic planning initiatives at 
McGill, including the Administrative Response to the Principal’s Task Force on Diversity, 
Excellence, and Community Engagement, Achieving Strategic Academic Priorities (ASAP) 2012-
2017, the Strategic Research Plan, and Vision 2020, we conducted consultations with over fifty 
stakeholders to determine how to best fulfill the goal of creating a McGill hub for applied, 
experiential, and community-based learning and research, which will provide resources, 
guidance, and networking opportunities for students, faculty, staff, and community 
organizations. Supported by best practices research, we put forward three possible models for 
consultation: 
 

• Model 1: Network of Community-Based and Experiential Learning and Research 
• Model 2: McGill Community Engagement Website: Interactive Database 
• Model 3: Centre for Experiential Learning and Community-Based Research     

 
 
 
Our consultations revealed a consistent enthusiasm around the need for a hub, even among 
those with concerns regarding the specific execution of this idea. Based on stakeholder 
feedback and best practices research, and considering the current climate in which universities 
are being challenged to produce evidence of their economic and social value, we recommend 
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(5) Informal networks without full-time staff of at least one person and a clear reporting 
structure tend to fade away. The most stable and successful university-community 
engagement structures, no matter their size or budget, are visibly supported by central 
administration and have a hard funding for staff position(s).  

 
 
 



 
This model acknowledges the current financial constraints at McGill and proposes creative 
short-term strategies for structuring and cultivating the CEELR network without additional 
significant financial resources. During our consultations, it became clear that several of our 
stakeholders and partners shared our project’s goals closely enough to commit to designating 
human resources to advancing the project. In the short term, the Steering Group is committed 
to moving the CEELR network forward by sharing coordination responsibilities between Career 
Planning Service (CaPS), the Office of Sustainability (OoS), and Social Equity and Diversity 
Education (SEDE). We also expect to involve student interns, particularly Applied Student 
Research and Curriculum interns at the Office of Sustainability, in the network and provide 
experiential learning opportunities for students as they also help to build and st3(no)-(e)-.24 t36.96())8(.)]TJ
0 Tc 2.64 re
f2 Td
( )Tj
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INTRODUCTION 
 
 
This project began as the Integrated Education for Sustainability (IES) project. As the title of this 
report suggests, however, the project has been renamed for its next phase as the Network of 
Community-Engaged and Experiential Learning and Research (CEELR). In this report, we will 
refer mainly to the IES project, given that the project received funding under that name. We 
will refer to the CEELR network in discussing future plans and prospects. 
 
Integrated Education for Sustainability (IES) is a partnership of McGill’s Office of the Vice-
Principal (Research and International Relations), Student Services, Social Equity and Diversity 
Education (SEDE) Office, Teaching and Learning Services, Office of Sustainability (including 
leaders of Vision 2020), and the student body. The project’s Steering Group, which grew over 
the project’s funded Winter 2013 term, reflects this partnership as well as an increasing interest 
in and commitment to engaged learning and research at McGill.  
 
In December 2012, IES received support from McGill’s Sustainability Project Fund to hire a full-
time project manager, a part-time consultant, and an intern to support these partners in  
 

• exploring opportunities for coordinating and expanding applied research and 
experiential learning at McGill that benefits both the campus and the broader 
community, and  
 

• identifying potential structures for a university-wide hub where students, faculty, and 
staff could access these types of learning and research. 

 
To us, the word “hub” conn



  
This report fulfills the IES project’s three funded deliverables: 
 
(1) The Best Practices (Appendix A) section identifies at comparator universities and other 
leading institutions in the coordination and advancement of applied, experiential, and 
community-based learning and research (broadly referred to in this report as “community 
engagement”).  
 
(2) The next two sections, Consultation and Findings, identify the coordination needs and 
priorities of campus and community stakeholders.  
 
(3) Finally, based on the findings that emerged from the best practices research and our 
consultations with stakeholders, the report provides Recommendations for an appropriate 
model for McGill.  
 
 
 
 
Alignment With McGill Strategic Planning Initiatives 
As noted, the IES project effectively aligns with several recent campus-wide strategic initiatives.  
 
 
 ASAP 2012-2017 
• ASAP 2012-2017 identifies sustainability as one of its three “cross-cutting themes,” 

alongside internationalization and innovation. Community engagement is identified in one 
of the three overarching strategic priorities: “All our actions should ensure … managing 
existing resources and diversifying and optimizing revenue sources to ensure maximum 
impact in support of educational programs, research activities, and community 
engagement.”1 Our consultations have been guided, in large part, by the idea of managing 
and optimizing existing campus resources related to community-engaged learning and 
research. Thus, our recommendations a 



who want to find ways that they can become involved in projects outside 
McGill.2 

 
• Although this statement focuses on communities outside of McGill, the emphasis on 



from McGill to the communities to which we belong and from those communities to 
McGill,” all resonate in the IES project.5  

 
 
Strategic Research Plan (SRP), 2013-2017 
• McGill’s Strategic Research Plan’s core commitments to sustainability, collaboration and 

partnership, and social engagement also align broadly with the IES project. More 
specifically, the SRP advances community engagement as a driver of knowledge exchange 
and translation. It calls for the cultivation of engagement and citizenship activities led by 
faculty, students, and staff, and to “capitalize on activities undertaken by some of McGill’s 
academic and non-academic structures to facilitate links between researchers and 
communities.”6 Facilitating the links between researchers and communities, particularly 
those related to community engagement, has been central to the IES project from the 
beginning and is reflected in our final recommendations.  

 
In sum, the IES project was designed with the full awareness of McGill’s current strategic 
planning initiatives and in consultation with those leading them. We have proceeded with the 
hope and expectation that the IES project will be a materialization of McGill’s strategic priorities 
and commitments.  
 
 
 
 
  

5 McGill University, Vision 2020, “A Primer: Connectivity and Sustainability at McGill, March 21, 2013. 
6 Office of the Vice-Principal, Research and International Relations, Strategic Research Plan, 2013-2017 (McGill 
University, February 2013), 14. 
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CONSULTATION PROCESS 
 
 
Working towards our goal of identifying potential structures for a university-wide hub where 
students, faculty, staff, and community partners can access applied research and experiential 
learning opportunities, the IES project sought feedback on three potential models of the “hub” 
through a interviews, meetings, and a brief email survey that was sent to targeted stakeholders.  
 
The three potential models and their four accompanying questions (see Appendix D) were 
developed in consultation with members of the IES Steering Group. The three possible models 
were:  

• Model 1: Network of Community-Based and Experiential Learning and Research 
• Model 2: McGill Community Engagement Website: Interactive Database 
• Model 3: Centre for Experiential Learning and Community-Based Research     

  
Over the course of the project, an extensive list of potential IES stakeholders was compiled. This 
list contains around seventy-five examples of McGill faculty, students, staff, and organizations 
that are involved in experiential learning, applied research, and/or service to the community. 
SEDE provided additional stakeholders – namely, community organizations who are currently 
partnered with McGill projects and students. As to not end up with an overwhelming amount of 
data, the Steering Group decided to contact five stakeholders within each stakeholder category 
(Students and Student-led Groups; Faculty; Research Centres/Institutes; Administrative Units) 
for consultation via the email survey. Along the way, other stakeholders were suggested to us, 
and some approached us. Steering Group members were asked to contact those stakeholders 
with whom they had an established relationship to better ensure a timely response. We 
expressed a willingness to meet stakeholders in this email as well. Some stakeholders 
responded to our survey via email, while others chose to meet with us in person and provide 
responses verbally.  
 
All responses were aggregated in a single document. Feedback was coded according to 
stakeholder category for the reference of the Steering Group, but all efforts have been made to 
assure anonymity in this report. We have used content analysis to summarize the Findings, and 
the data gathered during consultation is reflected in our Recommendations.   
 
The IES project also gathered feedback on an earlier iteration of the models during a Vision 
2020 event, “Making it Real,” in February 2013. This feedback helped us refine the models for 
the email survey.  
 
The list of stakeholders contacted for IES consultation can be found in Appendix E: List of 
Stakeholders Contacted for IES Consultation. Overall, fifty-four stakeholders were contacted. 
As of May 24, 2013, thirty responded to the email survey or met with the project manager or 
members of the Steering Group to provide feedback. 
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FINDINGS  
 
 
The IES project sought feedback regarding proposed models for “the hub” from administrative 
staff and centres, research centres and institutions, faculty, students, and community 
organizations. The project’s mission was very well-received, and the stakeholders consulted 
expressed significant interest in and enthusiasm for addressing community engagement at 
McGill University. The general consensus was that McGill needs a new approach to community 
engagement, though there were differences in how this process was envisioned. The data 
collected from these consultations presented several clear themes concerning structure and 
purpose. After reviewing these topics and the conflicting views within them, the Steering Group 
determined how the data could inform our recommendations.  



networking and brainstorming was often not provided by online forums. Without physical space 
these “water-cooler conversation” benefits would be lost. 
 



as a place to connect with other community organizations.  Both of these stakeholder groups 
also expressed the merits of having a centralized administration and standardized process for 
helping to connect students, faculty, and community partners and supporting these 
relationships. McGill administrators, however, vocalized concerns over the structure and 
popularity of a hub. Some felt that the proposed 



can be mobile and multi-use, and we hope to have conversations with other campus 
groups interested in this subject.  

 
• Stakeholder questions regarding terminology raised questions that are part of much 

larger debates. We feel that the IES project adequately addressed sustainability in its 
mission, and including it in the goal statement does not enhance its message as, at 
present, “sustainability” is a popular term that can encompass both narrow and 
broad meanings. As for other terms, their definitions and use are part of much larger 
discussions and debates that the IES Project hopes to be a part of, but does not see 
as its central purpose. (See “Defining Our Terms” in the Introduction of this report.) 

 
• 



RECOMMENDATIONS 
 
 
This section is divided into three main sections: Short-term Recommendations; Longer-Term 
Options; Next Steps for the Steering Group. 
 
Short-term Recommendations 
We recommend pursuing Model 1, building a formalized Network of Community-Engaged and 
Experiential Learning and Research.7 





 
Possible Outputs (Website) 
1. Links to other relevant McGill databases and resources  

2. Definitions of key terms/FAQ section  

• e.g., What do we mean by community engagement? What does experiential learning 
look like at McGill? What is applied student research? What is community-based 
research? Where do I look for opportunities to work with community organizations? 
McGill faculty? McGill students? 

3. McGill’s official community engagement polices and practices, including any tenure and 
promotion documentation related to community engagement at McGill  

4. Scholarly resources for faculty, students, and community partners  

5. Profiles of successful partnerships and engaged learning and research activities (e.g., blog)  

6. Calendar of events  

 
 
Reporting Structure and Resources 



 
 
Career Placement Service (CaPS) & CEELR  
 
Since 2013, McGill’s Career Planning Service (CaPS) has an expanded mandate to promote the 
importance of experiential learning opportunities for students during their studies at McGill, to further 
facilitate their transition to the workforce post-graduation.  In addition to providing diverse career 
education and job search programs, events and resources, we aim to lead the integration of career 
development and experiential education into the McGill student experience by developing and working 
with a supportive network of McGill faculty and staff, employers and alumni. In particular, we will 
encourage faculties and schools to embed experiential learning (in its various forms) into the curriculum, 
where possible. 
  
CaPS brings to the CEELR network: 
·         a sound understanding of the employability skills required in today’s workforce, and        career 
trends for the future; 
·         a thorough understanding of students’ professional and personal development needs; 
·         a broad overview of employers’ needs and priorities, and current EL programs available;   
·         experience working with an extensive network of internal and external partners who provide 
students with quality experiences and opportunities;  
·         and strong sense of the following values: Student Centredness, Collaboration, Inclusivity, and 
Experience. 
 

The Office of Sustainability (OoS) & CEELR 

The Office of Sustainability (OoS) connects, nurtures, and supports students, staff and faculty efforts to 
build a culture of sustainability at McGill. Sustainability is the process of the McGill community working 
together toward a shared vision for the future flourishing of people and the planet. This vision is rooted 
in learning; encompasses research, education, connectivity, operations, and administration & 
governance; and is driven by the ecological, social, and economic imperatives of our time. The OoS 
provides a) a shared understanding of the McGill community’s sustainability vision, b) the institutional 
memory & knowledge to advance the vision, c) the network of like-minded people who are working 
toward the vision, and d) the funding with the mandate to kickstart change toward the vision. 

The OoS was founded in part in response to the need to better facilitate and support applied learning 
and research by students, faculty, and staff on campus sustainability at McGill. This has led to the OoS 
developing the necessary knowledge, memory, and connections to facilitate and support a wide range 
of community-engaged and experiential learning and research.  

As the CEELR project moves forward, the OoS can offer its general resources (as listed above, available 
for any sustainability effort), and in particular the time and expertise of Lilith Wyatt, SPF Administrator, 
and the Education & Research Interns (who currently coordinate and populate the Living Lab database 
(student research on sustainability at McGill) found at escholarship.mcgill.ca; work with the McGill Food 
Systems Project, McGill Energy Project, McGill Waste Project; maintain a network of professors active in 
conducting or supervising CEELR and pro





a communications coordinator in these types of centres, given that a substantial portion 
of the network is devoted to information and resource sharing and activity promotion. 
Budgets for nascent centres or offices do not need to be large; salaries are the biggest 
expense.  
 
3. Initiatives such as these require the commitment and visible support of central 
administration.  
 
4. Community engagement needs to be formally recognized as an integral part of the 
university’s mission. A commitment must be visible in support offered to researchers, 
opportunities for students, consideration of current structures (e.g., tenure), and 
community relations. 
 

 
 
Possible Longer-Term Outputs  
1. Dedicated physical space: a gathering space that diverse groups could access, allowing for 
increased connectivity and resource sharing; the space would be multi-purpose and not 
necessarily an office. 

2. Database: an interactive database that allows anyone – students, staff, faculty, community 
partners – to access and contribute information about engaged learning and research 



CONCLUSION 
 
 
Faculty, administration, students, and staff at McGill clearly recognize the importance of 



APPENDIX A 
Best Practices 

 
Introduction 
Identifying best practices at comparator universities and other leading institutions in the 
coordination and advancement of applied, experiential, and community-based learning and 
research is a key deliverable of the IES project. The purpose of this best practices research is to 
support the project’s goal in identifying potential structures for a university-wide hub where 
students, faculty, and staff could access these types of learning and research. This research 
provides an overview of the wide array of university-based structures and programming, 



the depth and breadth of university initiatives and structures that fall under the rubrics of 
experiential and community-based learning and research and community engagement. The 
table breaks down community engagement best practices into what we see as the component 
best practices that are important to McGill’s consideration of establishing a hub for applied, 
experiential, and community-based learning and research (e.g., best practices in governance, 
best practices in teaching & learning, best practices in community-university partnerships, best 
practices in community-based research, best practices in 



It would be difficult to find a Canadian university – large or small – that does not make some 
commitment to community engagement as part of its mission or strategic plan. The visibility 
and materiality of that commitment, however, vary enormously. The University of British 
Columbia, for example, names community engagement as one of its three core commitments, 
alongside student learning and research excellence.9 As one illustration of that commitment, in 
2012-13, over 3,000 students participated in community-based experiential learning (CBEL) 
opportunities facilitated by the UBC-Community Learning Initiative (CLI).10 At the University of 
Guelph, notably not a U15 member but a sizable university with over 19,000 students, 88 per 
cent of all undergraduate students complete an “extended placement of community 
engagement” – whether that be in co-op work terms, internships, volunteer work, practica, 
fieldwork, or community service-learning.11 Aiming to “re-imagine the role of the university” as 
a genuine agent of social change, the University of Guelph is currently at the end of an 
eighteen-month period of community consultations and dialogue to create a vision for the 
School for Civil Society and Engagement (SCSF).12 St. Francis Xavier, a significantly smaller 
university with an undergraduate student body of approximately 4,000, was founded in 1863 
on the principles of community outreach, service to society, and social responsibility.13 StFX’s 
service learning program began in 1996 and is regarded as Canada’s pioneer service learning 
program. Service learning courses are offered in almost every faculty on campus.14 While 
Canadian universities generally share a commitment to engagement, their varied contexts have 
resulted in equally varied practices and approaches to organizing and supporting these 
practices. 
 
 
II. Overview of Engagement Practices  
 
Organization, Reporting Structures, and Known Resource Allocation – Themes and Examples  
 
Like their American counterparts, the majority of research-intensive universities in Canada have 
some type of formally recognized institutional structure – usually a centre or an office – 
dedicated to the promotion and support of community-engaged learning and research. Also like 
their American counterparts, the focus of these offices varies. Most often among the U15 
universities, there is no overarching body that aims to bring together the various pedagogies, 
research methodologies, and co-curricular activities that fit under the rubrics of experiential 
education and community engagement and simultaneously meet the needs of faculty, staff, 
students, and community partners in the way that the IES project hopes to do. Instead, more 
commonly, there are separat











In order to better understand the efforts of TRUCEN and how its members can inform a model 
based on best practices, it is necessary to examine the context in which the institutions 
operate, including their history of engagement or service, strategic missions and goals, 
organization and support of operations, and community engagement scholarship. This overview 
examines universities comparable to McGill in size and research to help inform a model of best 
practices.  
 
 
II. Overview of Engagement Practices of TRUCEN Members 
 
Context 
For the members of TRUCEN, a commitment to engagement is often based in the context of 
their creation. Many of these institutions were developed as a result of the US Land Grant 
system, which was comprised of the Morrill Land Grant Acts of 1862 and 1890. Under these acts 
states received federal land to sell or develop on the requirement that the proceeds would go 
toward building and operating a college that emphasized the teaching of agriculture and 
mechanical arts, subjects that were considered practical for farmers and an increasing working 
class, in addition to sciences, liberal arts and classical studies.29  These programs taught applied 
skills that addressed real-world problems. This original commitment formed a legacy of service 
to society in many of these universities, which has served as the basis for civic engagement and 
collaborative research. 
 
Another element that is frequently cited in the missions of TRUCEN universities is citizenship. 
Often this concept is explained in connection to United States history and notions of 
democracy, and includes community engagement as essential to creating a responsible 
citizenry. As part of its mission, Florida State University’s Center for Leadership and Social 
Change articulates that as responsible citizens, individuals engage the world around them “to 
create a more just and humane society.”umane so sodnd 
mecfP <</MCIw(t)- re forc



 
Organization, Reporting Structures, and Known Resource Allocation 
The majority of these institutions have offices dedicated to the advancement of community-
engaged research and learning. Depending on the institution, the focus varies between 
emphasizing service-learning courses, community partnerships, applied research, experiential 
learning, or some combination thereof. This variety is also seen in where these offices are 
housed, though they consistently report to a senior member of the administration, often the 
Office of the Provost. In other instances there is a staff member dedicated to overseeing this 
type of pursuit, such as at Georgetown University where there is a Lead Associate VP for 
Community Engagement and Strategic Initiatives or University of Georgia where there is a Vice 
Provost for Engagement. These offices are also responsible to advisory or steering committees 
comprised of students, faculty, staff, and community partners. One model for this practice is 
the Netter Center for Community Partnerships at the University of Pennsylvania. This center, 





Currently, there is no Canadian counterpart to the Carnegie Institution, and it’s unlikely 
that one will emerge. Canadian universities do, however, often look to the Carnegie 
classifications, but we must consider specific Canadian (and indeed specific provincial 
and regional) contexts as well.  
 

• It is not enough to have an office dedicated to engagement. It is also not enough to have 
a website to serve as a face of or a portal to community engagement. In addition to 
resources, it is necessary to strive to integrate engagement into the very make-up of a 
university.32 Various elements of this could include reaching a critical mass of colleagues 
that would embrace engagement to convince others that it was worthwhile, 
demonstrating the improved education resulting from engagement, and finding 
university champions to put forth the cause. A commitment must be visible in support 
offered to researchers, opportunities for students, consideration of current structures 
(e.g., tenure), community relations, and university mission. Engagement is most 
successful when it becomes the norm, not when it remains an exception. 

 
  

32 Ira Harkavy and Matthew Hartley, “Integrating a Commitment to the Public Good into the Institutional 
Fabric,” Journal of Higher Education Outreach and Engagement, 16, no. 4 (2012): 17–36. Or, as Margo 
Fryer reminds us, “authentic community engagement requires a change in the status quo” (“Community 
Engagement: Why Bother? Taking the Plunge (blog), University Affairs, October 30, 2012, 



 
APPENDIX B 

Best Practices At a Glance – A Selective Summary 
Canadian and US Universities  

 
The following tables provide an overview of selected best practices in several areas that are 
important to McGill’s consideration of establishing a hub for applied, experiential, and 
community-based learning and research. The tables also demonstrate the depth and breadth of 
university initiatives and structures that fall under the rubrics of experiential and community-
based learning and research and community engagement.  
 
Content 
GOV  Best Practices in GOVERNANCE: best practices in institutional frameworks and 
institutional support, including staffing and funding. Also refer to Best Practices in Governance 
Summary.  
T&L  Best Practices in Experiential TEACHING & LEARNING (Curriculum): best practices in 
supporting students’ in experiential learning as well as faculty in curriculum design and 
professional development related to experiential pedagogies (e.g., community service-learning, 
community-based learning, etc.).  
CUP  Best Practices in COMMUNITY–UNIVERSITY PARTNERSHIPS: best practices in facilitating, 
fostering, and maintaining mutually beneficial community–university partnerships. 
CBR  Best Practices in COMMUNITY-BASED RESEARCH & Engaged Scholarship: best practices in 
supporting and encouraging CBR and engaged scholarship.  
SCH  Best Practices in SCHOLARSHIP of Engagement: best practices in encouraging research 
and publications related to theory, practice, and evaluation of engagement between 
universities and community partners in accordance with academic research standards. 
$CE  Best Practices in FINANCIAL Support for Community Engagement: best practices in 
financially supporting undergraduate and graduate students, faculty, and community partners 
in experiential learning and research opportunities. 
WEB  Best Practices in Online (WEB) Tools: best practices in using online tools (interactive 
database, maps, videos, etc.) to increase accessibility to community engagement opportunities 
and facilitate relationships. 
 
 

Canadian Universities 
 

Institution Best Practices 
 GOV T&L CUP 

 

 



UBC-Community Learning Initiative (UBC-CLI)  T&L CUP     
UBC Learning Exchange    CUP     
Concordia University         
Explore Research         
Sustainable Community Partnerships, Living 
Knowledge Discussion Series  

  CUP     

University of Guelph        
School for Civil Society and Engagement (in planning 
stages) 

GOV T&L CUP CBR SCH   





APPENDIX C  
Best Practices To Support Possible Models (Consultation Stage) 

 
The following best practices examples were distributed to the Steering Group (27 March 2013 
meeting). These examples most closely supported the three proposed models used during the 
email survey consultation. 
 
Model 1: NETWORK OF COMMUNITY-BASED AND EXPERIENTIAL LEARNING AND RESEARCH 
 
University of Alberta, Network for Community-Engaged Learning (N-CEL) – now defunct 
Structure 
(Reporting) 

- Advisory Board; Work Groups  

Programmatic 
Emphasis 

- Pan-university network of faculty engaged in various forms of 
community engaged learning and research (CSL, CBR, global citizenship 
internships, etc.) 
- Professional development re: partnerships 

Known Resource 
Allocation 

- Board and committees; volunteer time 
- Graduate Student Research Assistantships (2 over 2 years), Faculty of 
Arts, Teaching & Learning Grants  
- Some IT support, Faculty of Arts  

Innovative - Pan-university network, no disciplinary boundaries  
Supports McGill’s 
Needs 

- Cautionary note: 



 
 
 
Model 2: MCGILL COMMUNITY ENGAGEMENT WEBSITE: INTERACTIVE ONLINE TOOLS   
 
 Memorial University—Office of Public Engagement  
Structure 
(Reporting) 

-Executive Director is also responsible for Harris Center which has an 
advisory board, full-time staff, and reports to the Vice-President 
(Academic) and Vice-President (Research) 

Programmatic 
Emphasis 

-facilitate engagement and support students, faculty, staff, and 
community partners 

Known Resource 
Allocation 

-3 staff members 
-close partner with Harris Center of Regional Policy and Development 
-2 staff members located in Harris Center to manage Yaffle database and 
two part-time staff to maintain the database 
-significant IT support 

Noteworthy  -Yaffle database for finding engagement opportunities and connecting 
community partners, faculty, students, and staff 
-using existing infrastructure and projects but facilitating new 
relationships and institutionalize community engagement through high-
level support, students, and champions 
-cross-appointments with Harris Center 

Supports McGill’s 
Needs 

-“Start Small.”  
-facilitating public engagement for existing infrastructure and projects 
-cross-appointments 

 
University of Michigan—Michigan Outreach Directory  
Structure 
(Reporting) 

-maintained by the Office of State Outreach within the Office of the Vice 
President for Government Relations 

Programmatic 
Emphasis 

-offers information about outreach projects and services for surrounding 
communities 

Known Resource 
Allocation 

-housed within administrative units, no specialized staff but falls under 
directors of community relations and state outreach 

Noteworthy  -links to other resources at the college 
-newsletter “Michigan Impact” that details local impact of university 
research  

Supports McGill’s 



-grants, fundraising, institutional support, volunteer time 
Noteworthy  -database of opportunities that matches individual based on interest, 

community, availability, type, and term 
-umbrella for organization across disciplines 

Supports McGill’s 
Needs 

-searchable database 
-“Start small.” Association began as an effort to offer logistical and 
advisory support for service programs across institution.   

 
 
Model 3: CENTRE FOR EXPERIENTIAL LEARNING AND COMMUNITY-BASED RESEARCH   
 
University of Toronto, Centre for Community Partnerships  
Structure 
(Reporting) 

- Central Academic (Provost); Student Life   

Programmatic 
Emphasis 

- Curricular experiential learning; service-learning in courses 
- Faculty support for building partnerships, designing courses  
- Community organizations support  

Known Resource 
Allocation 

- Staff of 5  
- Central Academic supports academic positions in the Centre  
- Student Life supports positions related to non-curricular experiential 
activities  



directional flow of information 
-Service Learning 

Known Resource 
Allocation 

-3 staff as well as student ambassadors and program assistants that work 
across the institution 
-support from trust funds, Division of Student and Academic Affairs, and 
Office of the Provost 

Noteworthy  -efforts to develop means for evaluating outreach programs 
Supports McGill’s 
Needs 

-use of part-time students and assistants to work across institution 
rather than in centralized office which maintains a small staff 
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APPENDIX D 
Potential Models and Survey Questions for Consultation 

 
 

McGill Integrated Education for Sustainability Project: “The Hub” 
Last Modified: 21 March 2013 

 
Our Goal 
We aim to create a McGill hub for applied, experiential, and community-



 
REQUIRED RESOURCES EXISTING MCGILL RESOURCES BEST PRACTICES 
 - IT 
- Database would require 
source outside McGill to build 
- Database needs inventory 
(student research 
opportunity?) 
- Full-time staff to maintain 
database and website  

 Yaffle, Memorial University 
 
SFU Engage, Simon Fraser  



APPENDIX E 
Stakeholders Contacted For Consultation 

 
Last updated: 24 May 2013 

 
Name Affiliation Contacted 

by 
Response  

Darlene Hnatchuk Director, CaPS Maria Joined Steering Group; 
submitted feedback via email 
April 15 

Frederic Fovet Director, OSD Maria  
Heather Mole Advisor, OSD Maria  
Neil Whitehouse Associate Director, 

Chaplaincy 
Maria Met with Maria, February 13 



multiple NGOs, rural and 
indigenous communities 

Victor Chisholm Undergraduate Research 
Officer, Faculty of Science  

Marcy Provided extensive feedback 
on terminology and in 
response to question one (via 
emails April 5-12) 

Bruce Dobby Faculty, Dentistry Outreach 
Program 

Marcy  

JP Lumb Faculty, Chemistry Marcy Submitted via email April 15 
Anne Turner  
 

Arts Internship Office / 
Internships Network 

Marcy  

Raphael Fischler  

 

Director, School of Urban 
Planning 
 

Wendy 
 

Submitted via email April 23 

Martin Kreiswirth  
 

Associate Provost (Graduate 
Education) and Dean 
(Graduate & Postdoctoral 
Studies) 

Wendy 





Tamara Hart Tyndale St-Georges Anurag Submitted via email April 24 
 AIDS Community Care 

Montreal 
Anurag  

 Association Sportive et 
Communautaire de Centre-
Sud 

Anurag  

 Pointe-St-Charles Community 
Clinic 

Anurag  

 Commission Scolaire de 
Montreal 

Anurag  

Matthew Albert Lester B. Pearson School 
board 

Anurag Submitted via email April 26 

Allan Vicaire Coordinator, Aboriginal 
Sustainability Project, SEDE 

Anurag Expressed interest in next 
steps 



http://classifications.carnegiefoundation.org/descriptions/community_engagement.php
http://communityservicelearning.ca/


Community-Based Research Canada defines community-based research as “creating and 
mobilizing knowledge for action by communities, civil society, policy makers, and stakeholders 
in all of the key areas affecting the future social, economic, and environmental sustainability of 
Canada. It engages communities and their citizens in the creation, design, implementation and 
use of research to meet their needs.”37 
 
Sustainability 
At the recommendation of the Steering Group, the definition of sustainability has been left 
open, particularly regarding the goal(s) of the IES project. Generally, we accept and borrow 
from Vision 2020’s broad conceptualization of the term to refer to a “future orientation: 

http://communityresearchcanada.ca/who_are_we%23cbr
http://www.concordia.ca/about/community/

